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The Key Stage 2 (KS2) National Curriculum Tests, commonly known as SATs, represent a pivotal milestone in the 

United Kingdom's primary education system. Among the historical iterations of these assessments, the 2005 

English SATs stand as a significant benchmark for understanding the evolution of literacy evaluation. Administered 

by the Qualifications and Curriculum Authority (QCA) and developed in collaboration with the National 

Foundation for Educational Research (NFER), the 2005 marking schemes provide a masterclass in

standardized assessment methodology. This technical guide explores the architectural framework of the 2005

reading tests, the psychometric principles behind the marking schemes, and their lasting impact on contemporary

pedagogical practices.

The Theoretical Framework of the 2005 KS2 English Assessment

In 2005, the KS2 English assessment was designed to evaluate students across several core domains: reading 

comprehension, writing (split into longer and shorter tasks), and spelling. The Reading Test  specifically aimed to 

measure a child’s ability to interact with texts of varying genres, ranging from narrative prose to informational 

discourse. The theoretical frameworkrelied on the belief that literacy is not merely the ability to decode words but

the capacity to derive meaning, infer intent, and evaluate the writer’s craft.

The Role of QCA and NFER in Test Development

The development of the 2005 mark schemes was a rigorous process involving large-scale trialing. According to the 

historical documentation, the NFER and the Centre for Research into Reading utilized empirical data from these 

trials to refine the marking criteria. This ensures that the marking scheme accounts for frequently recurring 

correct answers and provides clear guidance for markers on how to handle ambiguous or partially correct 

responses. This iterative development process is essential for maintaining the reliability and validityof the high-

stakes national assessment.

Anatomy of the 2005 Reading Answer Booklet

The 2005 Reading Answer Booklet was structured to guide students through a progressive difficulty curve. Each

question was strategically placed to test specific cognitive functions. The technical design of the booklet included

specific features to assist both the student and the professional marker.

•  Margin Markers: Each page included a margin box indicating the maximum marks available for each question, 

typically ranging from 1 to 3 marks.

•  Instructional Cues: Clear prompts such as "Give two reasons..." or "Explain why..." served as the primary 

interface between the student's comprehension and the mark scheme's requirements.

•  Visual Cues: Boxes and lines were sized to suggest the expected length of the response, acting as a non-

verbal constraint on the depth of the answer required.

Cognitive Domains in the 2005 Marking Scheme



The marking scheme categorized questions based on the type of thinking required. These categories are often 

referred to in modern education as Assessment Focuses (AFs). In the 2005 context, these included:

1.  Literal Retrieval: Finding specific information directly stated in the text.

2.  Inference and Deduction: Using evidence from the text to draw logical conclusions that are not explicitly 

stated.

3.  Structure and Organization: Analyzing how the text is put together to achieve a purpose.

4.  Writer's Use of Language: Identifying and explaining the effect of specific words, phrases, or literary devices.

5.  Evaluation of Purpose and Viewpoint: Understanding the author's intent and the broader perspective of the 

piece.

Technical Analysis: 2005 Mark Scheme Mechanics

The 2005 Mark Schemesfor KS2 English were presented in a highly structured tabular format. This design was

intended to minimize marker subjectivity and ensure parity across the thousands of scripts marked nationwide. The

technical table below outlines the standard layout of the marking documentation used during this period.



Column Component Technical Function Operational Impact

Question Identifies the specific item in the pupil 
booklet.

Ensures direct mapping between the 
test paper and the marking guide.

Acceptable Responses Provides a list of correct or 'credited' 
answers derived from pre-test trials.

Reduces marker variance by 
providing standardized benchmarks 
for correctness.

Evidence / Examples Includes direct quotes or paraphrases 
from the text that justify the mark.

Assists markers in identifying the 
textual basis for a student's response.

Guidance / Restrictions Offers specific 'Do Not Accept' (DNA) 
criteria for common misconceptions.

Prevents the awarding of marks for 
answers that are too vague or 
technically inaccurate.

The Scoring Hierarchy: 1, 2, and 3 Mark Questions

The 2005 scheme utilized a weighted scoring system. Understanding the distinction between these marks is crucial

for both historical analysis and current SATs preparation.

•  1-Mark Questions: Generally focused on literal retrieval. The marking criteria were binary; the answer was 

either correct or incorrect based on a specific keyword or phrase.

•  2-Mark Questions: These typically required a point and an explanation. Markers looked for a valid inference 

supported by at least one piece of evidence from the text.

•  3-Mark Questions: Reserved for complex evaluation or multi-layered inference. To achieve full marks, a 

student often had to demonstrate a developed response, providing multiple pieces of evidence or a nuanced 

explanation of the writer's technique.

Comparative Evaluation: 2005 Framework vs. Post-2016 Reform

Since 2005, the KS2 SATs have undergone significant revisions, most notably in 2014 and 2016. A technical

comparison reveals how the 2005 papers differ from the current "Expected Standard" (EXS) model.



Feature 2005 Assessment Framework Post-2016 Assessment Framework

Grading System Levels (Level 3, 4, 5) Scaled Scores (80 - 120)

Grammar/SPaG Integrated into writing marks Separate, standalone SPaG paper

Text Complexity Varied; often included classic 
literature and contemporary prose

Increased focus on high-tier 
vocabulary and dense informational 
texts

Thresholding Raw score converted to levels using 
annually adjusted tables

Raw score converted to scaled score; 
100 is 'Expected Standard'

Reading Booklet Usually a single booklet with three 
distinct sections

One reading booklet with three 
unrelated texts of increasing difficulty

Procedural Execution: How to Mark a 2005 Past Paper

For educators using the 2005 paper as a diagnostic tool, following the original marking protocolis essential for

data accuracy. The following steps outline the procedure for professional marking:

Step 1: Calibration and Script Review

Before marking, a practitioner must read the Reading Bookletthoroughly. Understanding the nuance of the source

text prevents the marker from projecting their own interpretations onto the student's work. Review the mark

scheme's "General Guidance" section, which outlines the rules for spelling and grammar within the reading paper

(generally, spelling errors are not penalized in the reading test unless they obscure meaning).

Step 2: Applying the Marking Criteria

As you progress through the answer booklet, refer strictly to the 'Acceptable Responses' column. For 2-mark and 

3-mark questions, use the 'best-fit' model. If a student's answer contains the core of a correct response but is 

phrased poorly, it may still be eligible for marks if the marking scheme allows for professional judgmentbased on

the provided examples.

Step 3: Calculating Raw Scores and Levels

Once marking is complete, the raw scores are tallied. In the 2005 system, these were then compared against the 

Level Thresholds . For example, a raw score of 27/50 might have equated to a Level 4, while 39/50 might have 

reached a Level 5. These thresholds were adjusted annually based on the overall difficulty of the paper, a process 

known as standardization.

Common Pitfalls and Troubleshooting in SATs Marking

Even with a robust mark scheme, certain errors frequently occur during the marking process. Technical writers and

educators must be aware of these potential failure modes:

•  Over-crediting: Awarding marks for "near-misses" that do not actually meet the specific criteria set out in the 

marking guide.

•  Ignoring Negative Indicators: Failing to notice when a student includes a correct point alongside an incorrect 

contradiction, which usually nullifies the mark.

•  Misinterpreting 3-Mark Descriptors: In the 2005 scheme, 3-mark questions often required a synoptic view of 



the text. Marking these as three separate 1-mark points is a common procedural error.

•  Margin Neglect: The marking instructions specify that answers written outside the designated boxes or in the 

margins should still be credited if they are legible and correct, yet they are often overlooked by inexperienced 

markers.

Case Study: The 'Explain Why' Question

In the 2005 Reading Paper, a common question format was: "Explain why the character felt anxious, using 

evidence from the text." Typical Student Error: "They were scared because of what 

happened." (0 Marks - too vague).Acceptable Response (1 Mark): "They were scared because they were alone 

in the dark." (Correct inference, minimal evidence).Developed Response (2 Marks):"They were anxious because

they were alone in the dark, and the text says 'the shadows seemed to move', which made them jump." (Correct

inference with specific textual evidence).

The Evolution of Assessment: From 2005 to the Digital Age

The 2005 marking schemes were created in an era of manual, paper-based marking. Today, many assessments 

are digitally scanned and marked using on-screen marking software. This shift has required marking schemes to 

become even more granular and binary to accommodate digital interfaces. However, the core principles established 

in the 2005 QCA documents—such as the use of trialling-based examples and clear exclusion criteria—remain

the bedrock of the UK's assessment industry.

Broader Implications for Literacy Development

Analyzing historical papers like those from 2005 reveals how societal expectations of "literacy" have shifted. The 

2005 tests placed a high value on narrative empathy and the ability to track character development over time. 

While modern tests have moved toward more technical linguistic analysis, the 2005 marking schemes provide a 

vital resource for teachers looking to develop holistic reading skillsin their students. By studying these schemes,

educators can better understand the mechanics of comprehension, moving beyond simple 'right or wrong' answers

to a more nuanced appreciation of how children process complex texts.

Ultimately, the 2005 KS2 English Marking Schemeis more than a historical artifact; it is a technical blueprint for

effective assessment. It highlights the delicate balance between objective scoring and the subjective nature of

language, providing a framework that continues to influence the way we measure educational success in the 21st

century. Whether used for revision, teacher training, or curriculum development, the insights derived from this

period of assessment remain highly relevant for achieving excellence in primary education.
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